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CHAPTER I 
NEED FOR THE STUDY 
CHAPTER I 
NEED FOR THE STUDY 
In order to keep up with new trends In the elementary 
schools and advance his professional and cultural knowledge, 
the teacher has need of Information which Is up to date and 
vital to his teachings In the classroom. The teacher today is 
aware of what a great responsibility has been placed upon him 
in regard to the problem of fitting the child to take his 
place in a competitive world. 
The acquisition of knowledges, attitudes, and skills 
essential to effective teaching is dependent upon a suitable 
preservice education supplemented by continual growth through¬ 
out the career of personnel in the teaching profession. The 
challenge for constant growth is impelling for many teachers. 
The teacher, by nature of his work, is in an advantageous 
position to continue his education. In-service education pro¬ 
grams, while focussing upon the problems of children, are des¬ 
ignated to facilitate teacher growth.1 
Inadequacy of Preservice Education — In an effective 
preservice program of education for teachers, the elements of 
general education and the foundations of professional orienta¬ 
tion can be provided. The feeling of responsibility inherent 
in the actual teaching situation is difficult to produce at 
the preservice level. In an in-service education program, dis¬ 
cussions of principles of learning and teaching can more read- 
(1) Mehl, M. A., Mills, H. H. and Douglass, H. R. 
Teaching In Elementary School, p. 461. 
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ily be linked to the realities of a classroom environment. 
The need for an in-service education program would still ex¬ 
ist, even with improved programs of teacher internship. As 
in other professions it is too much to expect that, in one 
short period of training, it is possible to provide the ed¬ 
ucation needed for lifelong professional career. Education 
provided in the preservice period of preparation must con¬ 
stantly be supplemented by Individual and group efforts.2 
Necessity for Broadening Training of Teachers — The com¬ 
plexity of teaching has been stressed by Counts in Education 
2 
and American Civilization. The idea must be completely ab¬ 
andoned that teaching at any level is a simple process whose 
elements can be mastered in a few months or even several years 
by bright boys and girls in the period of late adolescence. 
The tradition derived from our simple agrarian past that teach¬ 
ing is a matter of keeping order and transmitting verbal skills 
to embellish the genuine education acquired in the home and 
on the farm must be completely abandoned. Abandoned also 
must be the idea derived from business management that the 
teacher is merely a semi-skilled worker in the assembly line 
who is expected to follow without question the orders of his 
immediate superior in a mass-produced enterprise. 
Since the days of Samuel R. Hall and James G. Carter, who 
toward the close of the first quqrter of the nineteenth cen- 
(2) Counts, George S. Education and American Civlllga- 
tlon.... pp. 459-461. 
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tury founded the first institutions to prepare young people 
for "school keeping", the need for professional training of 
the teacher has been increasingly recognized in America. Since 
the opening of the present century, the program for training 
of teachers has been greatly extended. Today the need for 
such a program Is greatly accepted, yet the actual practice 
lags far behind the evolution of American Civilization and 
the concept of education. Counts points out that professional 
training of the teacher is severely limited in both scope and 
content. The emphasis is still on the mechnlcs of education, 
on methods of teaching, on "school keeping", on mastery of 
narrow subject matter, on financial and material operations. 
All of these things are necessary, but they are scarcely 
sufficient to equip even the most gifted to discharge the 
obligations of rearing the young in the atomic age.3 
Necessity for flood Professional Staff — According to Cas¬ 
well and Foshay the following is true: 
A school is as good as its professional staff. 
Other factors are important and necessary, but noth¬ 
ing can take the place of good teachers. Learning to 
teach, according to older views, was something to be 
mastered once and for all and after that not to be 
worried about. A realistic view of the nature of a 
teacher*s responsibility shows that this is not the 
case. Gk>od teaching is an art never fully mastered 
and never to be "put away on ice". It is an art in 
which achievement is always relative in which one 
must move either forward or backward. Continuous 
growth on the part of the professional staff is the 
foundation of a good school program.** 
(3) Counts, op. cit, pp. 459-461. 
(4) Caswell, Hollis L. and Foshay, A. Wellesley, Educa¬ 
tion in the Elementary School p. 60. 
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Necessity for Qo-operatlon — Increasing the ability of 
the entire staff to utilize the guiding principles more ef¬ 
fectively is the aim of the in-service program for teachers. 
The improvement should result in better learning situations 
for boys and girls. A program to be effective should have 
the staff develop and accept guiding principles as important 
and improve their ability to carry them out effectively. 
There are many devices for such a program. Heading, discus¬ 
sions, outside speakers, studies of children, studies of the 
community and its resources, actual perticipation in experi¬ 
ences planned for children, demonstration lessons, observa¬ 
tion, writing of units, and studies of newer media of learn¬ 
ing such as radio, visual aids, and excursions are all effec¬ 
tive means of furthering understanding of teachers. 
One difficulty of many programs of training-in-service 
is that the teacher is not allowed to be an active partici¬ 
pant. He is “talked at" rather than taking part directly. 
The experiences of teachers should meet their needs. There 
are many devices which can be used. One which should be more 
widely used is to have the teachers make direct studies of 
pupils and community. A fuller development of the concept 
of growth is a result, A second device which is profitable 
is the study of classroom reactions of boys and girls. A 
study of personality problems in relation to language diffi¬ 
culties was made of the Madison, Wisconsin elementary schools 
and showed a close relationship between these two factors.5 
(5) Lee, Murray J, and Lee, Dorris M. The Bhlld and 
His Curriculum pp. 212-213. 
- 6 - 
Giving Teachers Experiences — Teachers should be given 
the same experiences as their pupils. Excursions of teachers 
have been conducted for a number of years to various indus¬ 
trial, commercial, governmental and recreational situations. 
Meetings have been held where teachers have actually worked 
with various art and music media. Lee points out that the 
type of knowledge which the teacher thus gains is essential 
for his background in guiding learning in the classroom.^ 
In-service Types — Teacher growth in service can be pro¬ 
moted by (l) participation in co-operative endeavors with 
other teachers and (2) individual teacher effort. If the pro¬ 
gram of in-service education is adequate, it will include 
both types of activities. While group undertakings are very 
desirable, individualistic methods are used to advantage in 
some phases of the program. The personality of the teacher 
has a bearing on this — depending on from which type he would 
get the most help. Mehl, Mills, and Douglass say?7 
The elementary teacher is afforded numerous oppor¬ 
tunities for both types of learning experiences and 
among the most effective are: 
Characteristically Cooperative 
Endeavors 
Faculty and Staff meetings 
Teacher councils 
Study groups 
Workshops 
Demonstration centers 
Study clinics 
Characteristically 
Individual Endeavors 
Authorship 
College work 
Travel 
Intersohool and intra¬ 
school visitation and 
observation 
Educational addresses 
Membership and partic¬ 
ipation in organizations 
Self evaluation 
Orientation of new teaohers 
Group Excursions in communities 
Planned visitation and observation 
Teacher committee work 
(6) Lee and Lee, op. clt.. pp. 212-213. 
(7) Mehl, et al., op. clt,. pp. 466-467. 
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Making the work of the school vital and promoting tea¬ 
cher growth are important and are necessary to each other. 
Each individual teacher in working with problems concerned 
with the school has an opportunity for professional and per¬ 
sonal growth. In the group the teacher may assist co-opera¬ 
tively with his fellow workers by analyzing the problem at 
o 
hand and offering suggestions for its solution. 
Growth with Teaching — If the teacher is really modern 
he continues to grow professionally. He works creatively and 
studies and understands children growing up in a democratic 
society. He is open-minded and learns by working co-operative¬ 
ly with others. He grows professionally by learning through 
professional organizations, reading professional literature 
and study at summer sessions or workshops when the opportunity 
presents itself. A good teacher never stops growing on the 
Job. 
Burr, Harding and Jacobs say: 
If you would oontlnue to grow on the Job you will 
do well to develop the habit of reading selected pro¬ 
fessional literature as a means of keeping abreast of 
the best current theory and practice in education. 
Professional reading is usually most fruitful when one 
can discuss the magaslne articles, pamphlets and books 
with others who have read them. Some school faculties 
devote certain of their meetings to a discussion of 
previously selected materials. Many school systems 
have established a professional library for the use of 
the staff which Includes at least one copy of major 
educational periodicals and some recent books of note. 
Growing on the Job—not only in the first year 
but also in succeeding years—is properly directed 
toward developing a warm, interesting, balanced per¬ 
sonality as well as toward achieving competency in 
(8) Mehl, et al., op. olt.. pp. 466-467. 
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teaching. Professional people are, above all, 
human beings* They continue to be truly pro¬ 
fessional only as they remain richly human*9 
Improvement Professionally,— It Is largely up to the 
individual as to the professional improvement he feels Is 
Important* Mis selection should be made because of a felt 
need and a pride in his work* His former training and ex¬ 
perience will have a bearing upon what he studies. Dr. Charles 
B. Gantry, Dean of the University of Connecticut says: 
When you have taught two or more years try going 
back to college or university for further study. Xou 
will be surprised to find that you will be able to 
accomplish as much in a summer session as a whole year 
of undergraduate work. Select at least some courses 
which will answer your "why* problems. "Whya" are us¬ 
ually treated in basic courses stressing principles 
and philosophy. If you work for an advanced degree, 
be sure that your dlsserfcatlon is something that you 
very much want to do. If it can be something that you 
ought to be doing or finding out in your own community 
and concerns your own work as a teacher, so much the 
better. 3-° 
Problems of Beginning Teachers— To improve in-service 
and preservice programs of teacher education a study was con¬ 
ducted by the Appalachian State Teachers College in Boone, 
North Carolina.^ Eighty-five secondary teachers graduated 
in 1948 reported difficulties during their first year of teach¬ 
ing. The supervisors and principals also reported difficulties 
(9) Burr, James B.g et al.. Student Teaching in the 
Elementary Sohoolf pp. 422-431. 
(10) Gentry, Charles. "Guest Editorial**, The Agricultural 
Jfega&iae, XXV, (March 1953)# P* 195. 
(11) Wey, Herbert W., "Difficulties of Beginning Teach¬ 
ers", The Sohool Review. LIX, (January 1951)# PP* 32-37* 
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apparent to the new teachers. There was great interest in 
the study by the subjects. About half the difficulties were 
related to eight of the fifty-five types into which the cate¬ 
gories fell. These eight types ranked in deoending order were 
as followsi 
1. Handling problems of pupil control and discipline. 
2. Adjusting to deficiencies in school equipment, phys¬ 
ical conditions, and materials. 
3. Adjusting to teaching assignment, 
4. Adapting to needs, interests, and abilities of pupils. 
5. Motivating pupil interest and response. 
6. Keeping records and making reports. 
7. Handling broader aspects of teaching techniques. 
8. Being able to establish and maintain proper relations 
with supervisors and administrators. 
As a result of this study the Appalachian State Teachers 
College is making improvements by broadening its program, 
developing laboratory experiences, and improving preservice 
courses as well as sponsoring a follow-up program to assist 
first year teachers with difficulties. It is hoped that many 
problems of new teachers will thus be eliminated.12* 
Cutting A viewpoint — Milo J. Peterson, teacher of educa¬ 
tion at the University of Minnesota has this to say about 
professional Improvements 
A new idea is a rare thing. It is also an item 
of extremely great value. A new idea is heard to get 
(12) Wey, qp. cit, pp. 32-37* 
10 
and its arrival la usually signaled by the pains, dis¬ 
comfort and feelings of frustration, dissatisfaction 
with ones* performance and a persistent gnawing feel¬ 
ing which promotes restlessness and lack of sleep. 
Nothing is so cherished by ary individual as a new 
idea of his own creation and onoe an individual has 
generated a new idea he is a changed person. That in 
essence, is professional improvement. The basic prob¬ 
lem of professional improvement can be identified as 
a desire to adjust to changing situations. To imitate 
is not to grow professionally. To incorporate into 
ones own experience the thoughts of others, to sift, 
to anallze, and eventually to apply — these are the 
hall marks of professional improvement.W 
Many school systems in the United States today recog¬ 
nize the need for continuous in-service study for teachers 
and administrators, but few are satisfied with their pro¬ 
grams for in-service training. There are problems which can 
be handled adequately if teachers and administrators work co¬ 
operatively and define their goals. Teaching is constantly 
and progressively evolving and every teacher knows the value 
of modifying the situation to fit the individual needs of 
his pupils. However, teachers and administrators who are 
aware of their responsibilities must constantly be in touch 
with practices elsewhere and from them apply to their work 
what is of most value and use to them. 
Teachers must be willing to accept change. In-service 
study programs may be a means of doing this. One who visits 
schools notices that questions pertaining to in-service train- 
(13) Peterson, Milo J., "Professional Improvement — 
It1a Our Job". The Agricultural Education Magazine. XXV, 
(March 1953) p. 197. 
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ing occur frequently.^ Rehage and Heywood state In addition 
that the most Important questions relate to the following 
areas: 
(1) Leadership problems 
(2) Types of in-service education programs 
(3) Nature of problems to be considered in such 
programs 
(4) Lay participation in in-service education 
(5) Evaluation of in-service programs 
The second question on types of in-service programs in¬ 
cludes the following queries: 
What type of program should be set up? Should 
it be a workshop, an institute, a series of staff 
meetings, outside lectures? All of these, no doubt, 
have merit in some degree, and certainly they need 
not be viewed as alternatives. The more important 
question would seem to be, not whether one or the 
other of these patterns should be followed, but 
rather how the work can be planned so that it will 
be maximally useful to all those who take part. (1) 
if it is of a co-operative nature in which teachers 
and administrators can work together on problems (2) 
if it is directly related to the fundamental con¬ 
cerns of the participants. (3) if it is planned so 
as to be stimulating and interesting to the partici¬ 
pants, and (4) if it is concerned with goals toward 
which at least some progress is visible during vari¬ 
ous stages of the program.±5 
Leadership today is expected to come from teachers, not 
Just from those with official responsibilities. Very often 
specific concern centers in areas pertaining to individual 
teaching problems, as fourth grade units. Whether it is a 
general or specific question, the staff experienced in co- 
(14) Rehage, Kenneth J., and Heywood, Stanley J., "Some 
Crucial Problems of In-Service Education’', The Elementary 
School Journal. LIII, (March 1953), PP* 369-373- 
(15) Rehage and Heywood, op. clt., pp. 369-373* 
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operative in-eervioe study, is apt to give broad significance 
to the problem, and attempt to apply the results to specific 
details. It is important to keep in mind, ’’that one so often 
hears in teaching to start with the staff at the point where 
it is*, and find out the problems with which teachers are 
most genuinely concerned.16 
The importance of in-service education thus realized, 
the author sought to determine the interests and needs of elemen¬ 
tary teaohers in Western Massachusetts, The study also attem¬ 
pted to discover attitudes and experiences bearing upon in- 
service training. In addition, the study attempted to obtain 
a cross-section of preferences as to the type and length of 
courses desired. The nature and procedure of this study will 
be developed in a later chapter. 
(16) t pp. 369-373. 
CHAPTER IX 
NATURE AND PURPOSE OP THE STUD! 
fflACTW II 
NATURE AND PURPOSE OF THE STUDY 
The Problem — This study was designed for the purpose 
of seeking to determine the felt needs of elementary teachers 
In service. The writer wished Information regarding the areas 
in which teachers in service felt a definite weakness, areas 
in which the teachers evinced a specific interest as to the 
latest trends and developments* 
Subjects — For the purpose of this study, in-service 
teachers from rural and urban sections in Western Massachusetts 
were selected at random from school systems ranging in school 
population from fifty to several thousand. Experience of teach 
ers ranged from one year to three years, four to ten years, 
and over ten years. These teachers were personally interviewed 
by the author. 
Procedure — Superintendents and principals from different 
towns and cities were contacted and permission granted to the 
writer to interview teachers. Time for interviewing was sched¬ 
uled as closely in each area so as to enable the author to 
proceed in the most efficient manner. Appointments were made 
with the principals of many schools to take advantage of free 
periods when teachers could be interviewed. In some cases 
the interviews were done after school hours or during vacation 
periods and weekends. Some interview sheets were filled in 
immediately in the presence of the author, while others neces¬ 
sitated more than one appointment with the teacher to collect 
the sheets when completed. A total of one hundred seven men 
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and women elementary teachers filled out the sheets. Twenty- 
eight of this number had between one and four years exper¬ 
ience. Eighteen had been teachers from four to ten years, 
while the greatest number, or sixty one, had ten or more years 
as an elementary teacher. Since the teachers were not selec¬ 
ted from among friends, but were taken as a whole school, the 
figures somewhat Indicate how the experience of teachers is 
distributed. In the seoond part of the Interview in which 
teacher preference for courses was discussed, eighty-seven 
teachers responded. This number is lower than the main subject 
as this phase was not Included in the first of the interviews. 
An interview sheet, with an explanation of the study at 
the top of the first sheet, followed by six major areas and 
ninety-six sub areas was given to each teacher. A sample of 
the interview sheet is included in the Appendix. The author 
explained the study, and discussed Item by item with the per¬ 
son filling in the spaces. Under each major area a space was 
reserved for additions and comments. 
The major areas listed were: 
1. Psychology and Child Development 
2. Major Content Areas 
3. Special Fields 
4. Use of Materials 
5. Teacher Pupil Organization 
6. Classroom Management 
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One hundred percent response was assured by the personal in¬ 
terview method, in addition to the value of a face to face 
discussion with the teacher. Teachers were urged to make 
additions that they believed would be of value to the study. 
They were informed that no names, schools or grades taught 
were necessary in filling out the interview sheets. Pull 
co-operation was given by superintendents, principals, teach¬ 
ers and others contacted, to make this study possible. Al¬ 
though the method of personally interviewing teachers involv¬ 
ed many hours, much valuable information was obtained which 
would not have been possible any other way. 
After the sheets were all filled in. the data was tabu¬ 
lated on one master sheet. This sheet had all the informa¬ 
tion contained on the original sheets with the exception of 
the write-in items. This data was then broken down into the 
tables that follow, with the percentages and trends noted. 
Although the individual oan not be identified from the data, 
a code marking was plaoed on eaoh sheet as obtained so that 
more could be interpreted, if necessary, relative to the ei*e 
of the school system, teaohing experience for the school, or 
other data for eaoh school. 
CHAPTER III 
RESULTS 
CHAPTER III 
RESULTS 
Teachers Interviewed — One hundred seven elementary 
teachers were interviewed in this study. In the group having 
from one to three years experience there was a total of 29 
or 26% of the total number interviewed. In the group having 
from four to ten years experience there was a total of 18 or 
1?# of the total number interviewed, and in the group having 
over ten years of elementary teaching experience, there was 
a total of 6l or 57# of the total number interviewed. 
Teachers who have taught up to three years are classi¬ 
fied as Group I, those who have taught from four to ten years 
as Group II, and those who have taught over ten years, as 
Group III. These categories are used in tables in this chap¬ 
ter to indicate length of experience of different teachers 
Interviewed. Some of the teachers interviewed were taken 
largely by complete schools, Kindergarten through Grade 6, 
and as results were tabulated, it was interesting to note 
that many of the teachers who fell into Group III were from 
urban areas while many from Groups I and II were from smaller 
communities. 
ggyohology and Child Development — A comparison of In- 
terest in the area of psychology and child development by 
experienced groups is shown in Table I. 
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gable I 
Comparison by Percentages of Teaohers in Each Category 
Expressing Desire for Training in Psychology and Child 
Development 
Areas I II III 
Growth and Development of Children 18* 11* 18* 
Physical Changes in Children 11* 11* 10* 
Intellectual Growth of Children 21* 0* 16* 
8ooial Development of Children 32* 22* 36* 
Emotional Development of Children 47* 39* 36* 
Personality of the Child 32* 22* 23* 
Behavior of the Child 3b* 33* 36* 
Basic Heeds of the Child 21* 17* 23* 
Individual Differences in Children 21* 39* 41* 
Motivating Children in the Classroom 61* 44# 61* 
Discipline of Children in the Classroom 71# 50* 38* 
Table X shows the greatest felt need of teachers in 
Group I or 26# of those Interviewed was found to be disci¬ 
pline or ohildren in the classroom, while the area with 
which they were the least concerned was the physical changes 
in children* 71# of Group X, 38# of Group III and 50# of 
Group II found discipline of children in the olassroom of 
prime importance. 
20 - 
In the area of motivating children in the classroom, 
the new and Inexperienced teachers to the extent of 6\% 
found motivation lacking. In interviewing the teachers, the 
author found teachers who remarked that the area of motiva¬ 
tion in courses for in-service teachers had developed into 
theoretical rather than a specific practical application in 
the classroom. 
One of the experienced elementary teachers expressed her 
views to the effect that she felt well informed in the child 
development area as she had raised a family of children. 
Others, particularly beginning teachers, felt a need for con¬ 
siderable training in child development. Two elementary teach¬ 
ers with over ten years experience stated they felt that there 
is no teacher who doesn’t need additional training in all these 
fields. It would seem that two or three of these areas might 
be incorporated into one course. 
Behavior of the child, social development, and emotional 
development show up on Table I as being of steady Interest, 
while individual differences in children are of more concern 
to teachers having more than ten years experience. 
Arithmetic — Table II presents the felt need of elemen¬ 
tary teachers in the field of arithmetic. 
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Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Arithmetic 
Areas I II III 
Teaching Basio Skills 39* 11* 28* 
Readiness Conoepts 36* 39* 33* 
Place of drill in Arithmetic 36* 11* 33* 
Arithmetic Devioes 57* 28* 28* 
Table II showed that 57# of Group I felt the need of 
more meoh&nioal means of teaching arithmetic. Teachers 
in Groups II and III show that only 28# are desirous of more 
training in this area* 
It is of interest to note that the percentage in Group 
II Is much lower than Groups I and III in the place of drill 
in arithmetic which would seem to indicate that the trend 
swings upward again in the needs of experienced teachers and 
that the place of drill is. important. 
Elementary teachers of fewer years experience and teach¬ 
ers with considerable experience, show interest in teaching 
basic skills in arithmetic, while Group II shows no particu¬ 
lar need for more training in this field. 
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All three groups seem to be in accord with the require¬ 
ments of more study in readiness concepts in arithmetic. 
» 
Science — In the subject of science there is a greater 
desire for further study by the less experienced teachers as 
shown in the following table. 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Science 
Areas z II ill 
Interpreting Child's Science Experiences 36* 6* 25* 
Guiding Development of Scientific Concepts 29* 17* 23* 
Sources and Use of Devices 50* 28* 23* 
How to Conduct Scientific Experiments 39* 22* 25* 
Content and Nature of Physical Science 14* 0 * 7* 
A Refresher Course In Science Content 
Material and Its Use 47* 50* 48* 
It can be seen from Table III that there is little in¬ 
terest In the three groups shown for more study needed In the 
area of content and nature of physical science, but Group I 
Indicates a higher interest in furthering its knowledge in 
the area of sources and uses of scientific devices than does 
Groups II and III. 
A refresher course in science content and its use shows 
a high percentage of interest in all three groups. The reader 
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might question the necessity of teachers, having from one to 
three years experience, needing a refresher course in science, 
so early In their teaching careers. 
Language Arts — It matters little whether or not teach¬ 
ers with less experience have had recent training in the field 
of language arts if they do not feel prepared to teach in this 
area. 
Table IV 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Language Arts 
Areas Z II III 
Teaching Correct Language Usage 29* 17* 21* 
Teaching Correction of Errors 18* 6* 15* 
Teaohlng Use of Dictionary 14* 6* 7* 
Teaching Handwriting 14* 22* 23* 
Teaching Oral Expression 43* 33* 21* 
Teaching Written Communication 21* 11* 20* 
Teaching Use of Library Materials 18* 6* 5* 
Teaching Appreciation of Literature 43* 22* 33* 
Organization of a Language Arts Program 29* 17* 18* 
Organization of a Spelling Program 21* 28* 25* 
Use of Radio in Language Arts 21* 22* 21* 
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It can be seen that more training In teaching correct 
language usage is felt to be of necessity to Groups II and 
III and the same holds true with the following areas: teach¬ 
ing correction of errors, teaching use of the dictionary, 
teaohing oral expression, teaohing written communication, 
teaching use of library materials, teaching appreciation of 
literature, and the organization of a language arts program. 
Use of radio in language arts is quite evenly distributed as 
to need for more training in all three groups, indicated by 
21% for Group I, 22% for Group II, and 21% for Group III. 
Heading — Table V, which follows, compares the various 
results by percentages of the three groups in the field of 
reading. 
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Table V 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Reading 
Areas I II III 
Developing Readiness in Reading 29# 11# 21% 
Instruction i& Beginning Reading 21% 11# 25% 
Formal Instruction in Reading 14# 28# 8# 
Development in Skills in Reading 25% 17# 23# 
Development in Tastes in Reading 25% 11# 25# 
Forming Reading Groups 21% 17# 25# 
Inventory of Reading Needs 18% 28% 15# 
Materials for Reading 25% 28# 16% 
Phonetic Analysis Program 57% 39# 56% 
Providing for Individual Differences 
In Reading 1*7% 33# i*6% 
Measuring Achievement in Reading 29% 17# 26% 
Teaching Word Recognition 36% 17# 11# 
Use of Remedial Reading Techniques 57% 50# 59# 
Dramatization 21% 11# 18# 
In Table V, the author found that the highest percent 
of interest shown consecutively in the three groups inter¬ 
viewed was under the use of remedial reading techniques which 
was indicated by 57% in Croup I, 50% in Group II, and 59% In 
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Group III. Again the percentage drops off somewhat in Group 
II, and greater need is felt in Group III. A similar pattern 
is followed under the heading of phonetic analysis program. 
Apparently the teachers in the three groups feel less 
need for additional training in the use of the story in teach¬ 
ing reading and formal instruction in reading although here 
it is found that Group II takes the lead with 28#. 
Social Studies — Table VI which follows is quite in¬ 
teresting in that it tells the reader In which areas the 
different groups felt the need for more training. 
Table VI 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Social Studies 
Areas I II III 
Uses of Community Resources in Teaching 
Sooial Studies 22% 28% 
Long Range Planning In Social Studies 
Relationship of History, Geography, eto. 56% 31% 
Evaluation of Social Studies,Program 
Use of Haps, Skills in Hap Reading, eto. 21% 22% 23% 
Under long range planning in social studies in Table VI, 
Group II signifies by 56# an interest in learning more about 
the area, the first and third groups signified Interest to 
the extent of 39# and 31# respectively. Uses of community 
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resources in teaching sooial studies was indicative of being 
desired in further study by 43# of Group I. Evolution of 
social studies program was found to be quite consistent as 
to felt needs in the three groups. 
One experienced eeventh grade teacher said she felt that 
something should be done to make our history program more vital 
and alive to the students. 
Health and Safety ~ From Table VII it is indicated that 
Teachers having from five to ten years experience are concern¬ 
ed with the importance of the understanding, recognizing and 
solving mental health problems of the elementary school child¬ 
ren. A comparison of interest by percentages follows. 
28 
Table VII 
Comparison by Percentages of Teachers In Eaoh Category 
Expressing Desire for Training In Health and Safety 
Areas I II III 
Behavior Problems Related to Health 25# 22# 34# 
Evaluation of Health by Teacher and Pupil 18# 22# 34# 
Interpreting Health Records 18# 0# 11# 
Educating the Child for Health 7# 11# 2# 
Solving School Health Problems 39# 28# 23# 
Finding and Using Health Resources 18# 11# 20# 
Understanding, Recognizing and Solving 
Mental Health Problems of Children 32# 72# 31# 
Health Education Through Health Service 14# 11# 2# 
Physical Education and the School 
Health Program 18# 6# 13# 
Safety Teaching Approaches 29# 28# 16# 
Use of Safety Materials 18# 22# 10# 
Very high In desiring training for understanding, rec¬ 
ognizing and solving mental health problems of children In 
Table VII were the three groups of elementary teachers. 
Teachers in Croup I indicated by 32#, Croup II by 72%, and 
Croup III by 31# that this was an important phase under health 
and safety and one In which teachers need more study. 
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By contrast, teachers apparently feel the need of little 
additional training in interpreting health records as is 
shown by Table VII, i.e. Group I, 7%\ Group II, 11#; and Group 
III, 2#. Presumably, this is the case due to the fact that 
in all school systems where teachers were interviewed, there 
is a full time school nurse; one of her duties is to inter¬ 
pret and oheck on health records of pupils. 
Educating the child for health is one area in which teach¬ 
ers desire more training. The percentage given in the follow¬ 
ing fields shows that elementary teachers also would like to 
know more about behavior. 
One elementary teacher with over ten years experience 
added in a comment that she would like to see the development 
of a safety patrol program in the elementary schools. 
Art — The author also sought to determine how Group I, 
II and III felt concerning the need for more training in the 
area of Art. Table VIII shows this comparison by percentages. 
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Table VIII 
Comparison by Percentages of Teachers in Each Category 
Expressing Besire for Training in Art 
Areas I II III 
Art Appreciation 43* 22* 21* 
Design 29* 11* 16* 
Media—Oils, Water Color, 
Pastels, Crayons, etc. 57* 6* 31* 
Teaching Mural Drawing 39* 28* 38* 
Teaching Figure Drawing 36* 22* 39* 
Teaching Landscape Drawing 39* 11* 20* 
Teaching Still Life Drawing 14* 11* 15* 
Teaching Poster Art 36* 6* 20* 
Teaching Lettering 36* 6* 16* 
Improving Hoorn Decorations 39* 39* 36* 
Consistently high In the field of art, shown In Table 
VIII, was the areas of teaching mural drawings, teaching 
figure drawings, art appreciation and improving room decora¬ 
tions* 
Croup I signified by 57# that media — oils, water colors, 
pastels, orayon, — was one field in whloh more training was 
needed. In this same area, only 6# of Croup II felt a need 
for this while the trend swings upward in Croup III with teach¬ 
ers having over ten years experience. (31#) 
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Throughout the entire field of art, the teachers in 
Group I Indicated a much greater need for more training than 
either Group II or Group III. 
Crafts — An area in which the author endeavored to de¬ 
termine needs for more training in the three groups Inter¬ 
viewed is In the field of crafts. The following table shows 
how the three groups compared by percentages. 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Crafts 
Areas I II III 
Working with Clay 32* 28% 39% 
Teaching Paper Crafts %% 33% 39% 
Map Building — Flat and Relief 36% 28% 15% 
Other crafts — Wood, Leather, Metal, etc. tyyf> 11% 25% 
Desiring additional knowledge in crafts, Table IX, 
Group III, or the teachers with most experience would like 
more training in working with clay and teaching paper crafts 
than either the other groups. 
Group I shows by a strong desire to learn more about 
other crafts such as wood, leather, metal, etc. 
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A comment by one teacher states that art in our elemen¬ 
tary schools should stress the oreative expression rather 
than a sterotyped form of art. 
Music — Table X which follows is quite interesting in 
that it points out to the reader which group of subjects 
interviewed have the greatest need for more training in this 
area. 
Table X 
Comparison by Percentages of Teachers in Eaoh Category 
Expressing Desire for Training in Music 
Areas I II III 
Community Resources in Music 21$ 22$ 8$ 
Music Appreciation — Use of Records 4?$ 39$ 36$ 
Teaching Rote Singing 29$ 39$ 7$ 
Using Tape Recorders in Music 29$ 17$ 26$ 
Table X shows the highest percentage of all three 
groups of teachers feel a need of more training in music 
appreciation than in any other field under this heading. 
Teaching rote singing was felt to be of greater need to 
teachers in Group II # or the four to ten year group. Only 
7# of Group III indicate a void in training in this area. 
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One comment from an elementary teacher stated that she 
would like more training In carrying on definite projects. 
Another teacher commented that she desired more training In 
the theory of music for a better understanding of music 
reading. 
Use of Materials — Information on how the three groups 
of teachers compared as to a desire for further study on use 
of materials Is show in Table XI. 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Use of Materials 
Areas I II III 
Audio-Visual Aids 36* 28* 33* 
Reference Materials 14* 17* 8* 
Evaluation and Testing 32* 17* 11* 
Use of Business Machines, Duplicator, etc.14# 11* 18* 
Training in the use of business machines apparently is 
not needed greatly by any of the three groups of teachers, 
according to Table XI, but in audio-visual aids the interest 
in Groups I, II, and III for desiring more training Is higher; 
36% in the first group, 28# in the second group and 33# in 
the third group. Evaluation and testing is higher in percent- 
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ages In Group I, teachers with less experience. 
Teacher Pupil Organization — Table XII shows the com¬ 
parison by percentages of Groups I, II, and III of the felt 
need for further training in teacher pupil organization. 
Comparison by Percentages of Teachers In Each Category Ex¬ 
pressing Desire for Training in Teacher Pupil Organization 
Areas I II III 
Arrangement of Study Activities 14* 22* 16* 
Consideration of Individual Differences 21* 11)6 7* 
Developing Study Skills 36)6 17* 23* 
Unit Organization 36# 17* 28* 
Lesson Planning 21)6 17* 13* 
Evaluation of Learning Activities by 
Teaoher and Pupil 32* 28* 15* 
Table XII indicates that unit organization is felt more 
to be needed in Group I than either of the other groups. 
36# of this group is represented here while only 17# of Group 
II and 28# of Group III show need for further study in this 
area. 
Developing study skills compares very closely with the 
above preferences, except that 23# in Group III wishes as 
compared with 28# in the preceding topic. 
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One teacher remarked that she would like to learn more 
about conducting discussions orderly. 
Another elementary teacher In commenting on the area 
of teacher pupil organisation said she felt there were no 
courses which offer help in providing sufficient, worthwhile 
activity for the groups not working with the teacher. Courses 
include suggestions for childrens1 learning under teacher 
guidance, but none provide sustained valuable activities for 
children to carry on independently; activities easy enough 
for children to complete with a minimum of teacher direction, 
yet challenging enough, and varied enough, to be worth doing. 
Classroom Management —- Table XIII, which follows, com¬ 
pares the results of the three groups interviewed in the area 
of classroom management as to the desire for further study 
in this field. 
Table XIII 
Comparison by Percentages of Teachers in Each Category 
Expressing Desire for Training in Classroom Management 
Areas I II III 
Repairing Equipment 7% 0% 3% 
Ventilating and Lighting the Room 11* 0% 5% 
Availability of Materials for Class 32* 23% 20* 
Seating Arrangements 18% 22% 10* 
Use of Classroom Library 29% 17% 16* 
Supervision of Special Area — 
Playground, Cafeteria 29% 17% 16* 
Rubllo Relations 25% 22% 31* 
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Teachers In the three groups are all Interested in learn¬ 
ing more about availability of materials for class. 
Group I so indicates by 32# of those interviewed confirm¬ 
ing this; Group II by 33# and Group III, 20#. 
There is rather a high percentage of teachers in all 
groups wishing more knowledge on seating arrangementsi One 
teacher specified that she was especially Interested in seat¬ 
ing arrangements for small rooms. 
Group III Is more concerned in learning more about public 
relations than Group I or Group II as £iown in Table XIII, 
Comparison of Interest fry Perpantagea Less Than 25% — 
A Hot of different areas showing less than 25% Interest In 
further training by elementary teachers follows in Table XIV. 
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Ma«jcg 
Comparison of Teachers Needs In Categories showing Less 
Than 2$% Interest 
Areas I II III 
Psychology and Child Developmant 
Growth and Development of Children 18# 11# 18* 
Physical Changes in Children 11# 11# 10# 
Intellectual Growth of Children 21# 16# 
Social Development of Children «■»» mi e» 22# 
Personality of the Child «*»*»«■» 22% 23# 
Basle Needs of the Child 21# 17# 23# 
Individual Differences In Children 21# ****** —** 
Arithmetic 
Teaching Basic Skills mmm 11# 
Place of Drill in Arithmetic — 11# — 
Science 
Interpreting Child*s Science Experiences ****** 6# ****** 
Guiding Development of Scientific 
Concepts <*—*■ 17# 23# 
Sources and Use of Devices ****** •mmm 23# 
How to Conduct Scientific Experiments —** 22# mm 
Content and Nature of Physical Science 14# mm tm 7# 
Table XIV (continued.) 
Areas I II Ill 
Artp 
Teaching Correct Language Usage 17$ 21$ 
Teaching Correction of Errors 18$ 6$ 15$ 
Teaching Use of Dictionary 14$ 6$ 7$ 
Teaching Handwriting 14$ 22$ 23$ 
Teaching Oral Expression — 21$ 
Teaohing Written Communication 21$ 11$ 20$ 
Teaching Use of Library Materials 18$ 6% 5$ 
Teaching Appreciation of Literature 22$ — 
Organization of a Language Arts Program — 17$ 18$ 
Organization of a Spelling Program 21$ — 
Use of Radio in Language Arts 21$ 22$ 21$ 
Reading 
Development Readiness in Reading 11$ 21$ 
Instruction in Beginning Reading 21$ 11$ — 
Formal Instruction in Reading 14$ — 8$ 
Development in Skills in Reading iii >m mu 17$ 23$ 
Development in Tastes in Reading 11$ ****** 
Forming Reading Croups 21$ 17$ 
Inventory of Reading Needs 18$ — 15$ 
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Table XIV (continued). 
Areas I II III 
Inventory of Reading Needs 18# — 15# 
Materials for Reading m m — 16# 
Measuring Achievement in Reading rnmmtmm 17# — 
Use of the Story in Teaching Reading 18# 6% 8# 
Teaching Word Recognition 17# 11# 
Dramatisation 21# 11# 18# 
8oolal Studies 
Uses of Community Resources in 
Teaching Social Studies 22# — 
Evaluation of Social Studies Program, 
Use of Maps, Skills in Map Reading, etc. 21# 22# 23# 
Health and Safety 
Behavior Problems Related to Health iw» —. 22# 
Evaluation of Health by Teacher and 
Pupil 18# 0# 11# 
Interpreting Health Records 7% 11# 2# 
Educating the Child for Health — 23# 
Solving School Health Problems — 0# 13# 
Finding and Using Health Resources 18# 11# 20# 
Health Education Through Health Service lb# 11# 
Physical Education and the School Health 
Program 18# 6# 13# 
Safety Teaching Approaches — mm mi ■■ 16# 
Use of Safety Materials 18# 22# 10# 
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Table XIY (continued) 
Areas I II III 
ASl- 
Art Appreciation —* 22% 21# 
Design — 11# 16* 
Media, Water Colors, Pastels, Crayons — 6# — 
Teaching Figure Drawing — 22% — 
Teaching Landscape Drawing 11# 20# 
Teaohing Still Life Drawing 14# 6# 20# 
Teaching Poster Art 6# 20# 
Teaching Lettering — 6# 16# 
21&JZI.S. 
Map Building Flat and Relief — %wmrnmmt* 15# 
Other Crafts -- Wood, Leather, Metal —*■ n# 
Mwale 
Community Resources in Music 21# 22# 8# 
Teaohing Rote Singing — — 7# 
Using Tape Recorders in Music 17# 
«. 
Use of Materialft 
Reference Materials 14# 17# 8# 
Evaluation and Testing — 17# 11# 
Use of Business Machines, Duplicator 14# 11# 18# 
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TABLE m..(.°g.atLtiHed) 
Areas I II III 
Teaoher Pupil Organization 
Arrangement of Study Activities i a$ 22$ 16$ 
Consideration of Individual Differences 21$ 11$ 7$ 
Developing Study Skills «*»**«» 17$ 23$ 
Unit Organisation — 17$ — 
Lesson Planning 21$ 17$ 13$ 
Evaluation of Learning Activities by 
Teacher and Pupil — 15$ 
Classroom Management 
Repairing Equipment 7* 0$ 3$ 
Ventilating and Lighting the Room 11$ 0$ 5$ 
Availability of Materials for Class m**m* tm ™ 20$ 
Seating Arrangements — 22$ 18$ 
Dae of Classroom Library 18$ 22$ 10$ 
Supervision of Special Areas — Playground--- 17$ 16$ 
Public Relations — 22$ 
In the area of psychology and child development it ie 
interesting to note that teachers in Groups I, II and III 
show less interest in growth and development of children, 
physical changes In children, intellectual growth of children 
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and basic needs of the child than in the areas of social 
development, personality, and individual differences of child¬ 
ren. 
In the subject of arithmetic, Group II indicated much 
less interest in basic skills and place of drill in the sub¬ 
ject than did Groups I and III. 
The comparison by percentages of groups of teachers in¬ 
terviewed as to interest for further training in the field 
of scienoe, shows that Groups I and III feel little need for 
more knowledge in content and nature of physical soience as 
compared to Group II, while teachers in the group having 
from 4 to 10 years experience express less interest in in¬ 
terpreting childs science experiences and guiding development 
of scientific concepts. 
The author discovered that in the area of language arts, 
all groups indicated very little interest in more training in 
teaching correction of errors, use of dictionary, handwriting, 
use of library materials, written communication, and the use 
of radio. 
In the field of reading Group II felt less need for more 
training in developing readiness in reading, developing tastes 
in reading, use of story in teaching reading and dramatisa¬ 
tion, Group III expressed the least interest in the area of 
formal Instruction of reading and use of the story in teaching 
reading. Group I, or the less experienced teachers desire 
more training than either of the other two groups interviewed, 
In the field of reading. 
Teachers Indicate that little additional training is 
needed in social studies except for local resources. 
In the evaluation of health and safety programs and in 
special areas such as physical education and safety materials 
the subjects interviewed expressed little interest. 
In the field of arts and crafts, teachers with 4 or 
more years of experience show little interest in most areas. 
All groups interviewed were least interested in further 
study in community resources In music. 
All groups of teachers indicated little need for more 
knowledge of using reference materials or use of business 
machines, 
In the area of teacher pupil organisation, not much 
concern was felt about arranging study activities or consid¬ 
eration of individual differences by any of the three groups 
Interviewed, 
It is interesting to note that teachers in the three 
groups show very little interest in further study about re¬ 
pairing equipment anduimtllatlag and lighting in the class¬ 
room. 
Comparison of Interest by Percentages Z$% and Over — 
A list of different areas showing interest In further train¬ 
ing by subjects interviewed, of 25% and over follows in 
Table XV. 
fable XV 
Comparison of Teachers Needs In Categories showing 2$% 
and Over 
Areas 
,,Qhl,\dwheveXQpmeQt 
Social Development of Children 
Emotional Development of Children 
Personality of the Child 
Behavior of the Child 
Individual Differences in Children 
Motivating Children in the Classroom 
Discipline of Children in the Classroom 
Arithmetic 
Teaching Basic Skills 
Readiness Concepts 
Place of Drill in Arithmetic 
Arithmetic Devices 
Science 
Interpreting Child*s Science Experience 
Guiding Development of Scientific 
Concepts 
Souroes and Use of Devices 
How to Conduct Scientific Experiments 
A Refresher Course in Science Content 
Material and Its Use 
I II III 
32* 36* 
47* 39* 36* 
32* SMS — 
34* 33* 36* 
39* 41* 
61* 61* 
71* 50* 38* 
39* 28* 
36* 39* 33* 
36* — 33* 
57* 28* 28* 
36* — 25* 
29* — *»«*»*■» 
50* 28* 
39* *—■ 25* 
47* 50* 
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Table XV (oontlnued) 
Areas X II III 
Language Art; a 
f 
Teaohing Correct Language Usage 29* 
Teaohing Oral Expression 43* 33* mm mum 
Teaohing Appreciation of Literature 43* ****+»' — 
Organization of a Spelling Program 29* —* 
tea&m, 
Developing Readiness in Reading 29* — mrn mm mm 
Instruction in Beginning Reading mm mmmmrnm 25* 
Formal Instruction in Reading 28* -— 
Development in Skills In Reading 25* — 
Development in Tastes in Reading 25* 25* 
Forming Reading Croups «■«■»<■ 25* 
Inventory of Reading Needs — 28* —- 
Materials for Reading 25* 28* — 
Materials for Reading 25* 28* 
Phonetic Analysis Program 57* 39* 56* 
Providing for Individual Differences 
in Reading 47* 33* 46* 
Measuring Achievement in Reading 29* — 26* 
Teaohing Word Recognition 36* — 
Use of Remedial Reading Techniques 57* 50* 59* 
- 46 - 
.  ■■.■■■■inmn.i.i .11 ■ Mi .. ■■iii. ■■■■■  .-    
Table XV (continued) 
Areas I II III 
Soolal Stttdlaa, 
Uses of Community Resources in Teaching 
Social Studies ^3# ****** 28% 
Long Range Planning in Social Studies 
Relationship of History, Geography, etc.39# 56% 31% 
Health and Safety 
Behavior Problems Related to Health 25% ****** 3^% 
Educating the Child for Health 39% 28% — 
Solving School Health Problems 25% 0% 
Understanding, Recognising and 
Solving Mental Health Problems of 
children 32% 72% 31% 
Safety Teaching Approaches 29% 28% — 
Art Appreciation ^3% 
Design 29% — — 
Media ~ Oils, Water Color, Pastels, 
Crayons, etc* 57% ****** 31% 
Teaching Mural Drawing 39% 28% 38% 
Teaching Landscape Drawing 39% - —*** 
Teaching Poster Art 36% — 
Teaching Lettering 36% ****** — 
Improving Room Decorations 39% 39% 36% 
- 4? - 
Table XV (continued) 
Areas X II Ill 
Crafts 
Working with Clay 32* 28jS 39% 
Teaching Paper Crafts 36% 33% 39% 
Map Building ~~ Flat and Relief 36% 28% 15% 
Other Crafts — Wood, Leather, Metal,etc. ^3% wi m mm 2 5% 
Kualo 
Music Appreciation — Use of Records W 39% 36? 
Teaching Rote Singing 29% 39% — 
Using Tape Recorders in Music 29* — 26$ 
Pb» of Materials 
Audio-Visual Aids 3*>% 28% 33% 
Evaluation and Testing 32% — — 
T«aoh8r Pupil Organization 
Developing Study Skills 36% ■mm*. 
Unit Organisation 36% — 28% 
Evaluation of Learning Activities 
by Teacher and Pupil 32% 28% — 
Classroom Management 
Availability of Materials for Class 32% 33% — 
Seating Arrangements 32% mm m mt — 
Supervision of Special Areas — 
Playground, Cafeteria, eta. 29% mmm+mrn rnmmrnmm 
Public Relations 25% — 31% 
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It Is of Interest to note that motivation in the class¬ 
room is of more interest to Groups I and III than to Group 
II. The less experienced teachers also evinced a great desire, 
for further training in discipline and this interest tapers 
off as the teacher becomes more experienced. 
In the fields of arithmetic and solenee the less ex¬ 
perienced group also feel a need for more knowledge about de¬ 
vices to use in the classroom and teaching basic skills than 
do the other groups interviewed. A refresher course in 
science is desired more in Group II. 
Group I la more interested in all phases of the language 
arts program than any other experienced group of teachers. 
In the field of reading the greatest desire by the three 
groups for further study is in the areas of phonetic analysis, 
providing for individual differences, and use of remedial 
reading techniques. 
Long range planning of a social studies program is of 
more interest to Group II than of the lees experienced or more 
experienced groups. 
Teachers with from 4 to 10 years experience show great 
interest in learning more about mental health problems of 
children than either of the other groups of teachers inter¬ 
viewed. In the area of arts and crafts Group I feels the 
need of more training in most categories than either of the 
other groups. 
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All groups of teaohers Interviewed Indicate a desire 
for more study In music appreciation and audio-visual aids. 
Less experienced teaohers of Group I feel a greater 
need for all areas under teacher pupil organization as well 
as in classroom management, although Group II shows a slightly 
greater desire for availability of materials for the class¬ 
room. 
Preferenoe of Courses — The author Interviewed one 
hundred seven elementary teaohers as to the types of course 
preferred by them. Table XVI which follows gives preferenoe 
of types by groups. 
itiaaJBEL 
Preferenoe of Course Types by Groups 
Types X II III 
Workshop 65* 61* 53* 
Lecture 8* 6* 12* 
Discussion — panels, etc. 23* 6* 23* 
Seminar mm mm mm — 2* 
It is very evident that workshop courses are the most 
popular. One teacher expressed an opinion that a lecture- 
discussion type of course would be effective. Another warned 
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that a workshop of so many hours would have to he exception¬ 
ally well planned as in his experience they tend to fall 
apart unless the study is large or in detail. 
Length of Time for Courses — Teaohers in Groups I, II 
and III asked for their time preferences in length of time 
to he spent on courses. The following table gives the results 
of the interview. 
imeJSfll 
Length of Time to he Spent on the Courses 
How Arranged I II III 
2 Week 30 Hour Week 15# — ?# 
3 Week 20 Hour Week 19# 29# 18* 
6 Week — 10 How Week 65# 33# 70* 
The fewer hours per week for a longer time is preferred 
as these people have full time Jobs to do first. There is 
a tendency to qualify their choice, as those who think of a 
two week course think of It only in summer time; long ones 
in winter are preferred. 
smm.M 
SUMMABX AND CONCLUSIONS 
CHAPTER IV 
SUMMARY AND CONCLUSIONS 
Farther training Desirea of Teaohera ~ The responses 
obtained in this study indicate that the majority of elemen¬ 
tary teachers desire more in the way of courses to help them 
become better teachers* Throughout the interviews there has 
been ever present the idea that they want to be shown how to 
teach school a better way* Down-to-earth courses, as a dem¬ 
onstration course on motivating children, are wanted* If 
someone would bring a group of children into a classroom and 
show many methods, and actually stimulate children into want¬ 
ing to learn, the teachers would welcome such a type of 
course* Along with this would be demonstrations of proper, 
or at least the best known way to handle discipline problems* 
A study of the tabulated results shows that discipline 
is of major concern to the new teacher, and the concern con¬ 
tinues throughout the teaching career. This problem, how¬ 
ever, drops in importance as the teacher becomes more ex¬ 
perienced* 
The teaching of reading is a problem to teachers of all 
groups interviewed. The beginning of reading in the lower 
grades, the problem of phonetic emphasis and remedial pro¬ 
cedures are areas in which help is desired. Here again there 
has been the attitude of "show me", "demonstrate", "use some 
samples." 
Teachers want to know more about handling children, not 
so much as a group, but more so regarding what to do about 
- 53 - 
the Individual — how to develop the personal traits of the 
child, without segregating him for special treatment alone. 
They feel that they want to understand how children grow 
emotionally, so that these Individual differences can be 
guided into channels where the child can be brought out, 
without the risk of the wrong guidance that might result in 
a dislike for schools and society in general. 
Another need stressed by those interviewed is in the arts 
and crafts field. They do not want to rely upon the art 
supervisor. They know they should be able to go ahead on 
their own in developing art expression in the children, but 
admit openly that they Just don*t know how to start an art 
project, nor how to help a child who asks for assistance. 
The art Interest may not always express itself in the same 
pattern, but does repeatedly appear in some form as figure 
drawing, making murals, working with clay, paper craft teach¬ 
ing or other related area. 
Specific Interests appear in all the experience groups. 
The newer teachers are Interested in locating devices in 
arithmetic and science, while the more experienced ones would 
like a refresher course in science, to get new ideas, to keep 
up with the atomic age, or even to learn science in general. 
The group with a few years1 experience are thinking in terms 
of long range planning, particularly of social studies. 
The principal interests of all teachers interviewed 
appear to be courses in methods, while theory is completely 
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lacking. The methods courses wanted are not from books or 
lectures but from real live situations, and some suggestions 
have been mad© that this can be accomplished only by practice 
groups. There have been some suggestions that the instruc¬ 
tion period be divided into two parts, the first part to be 
an explanation or demonstration period followed by a workshop 
where the students learn by doing, under supervision. 
The six major interests group themselves as (l) motiva¬ 
tion, (2) discipline, (3) reading and allied area, (4) emo¬ 
tional development, and the resulting individual differences, 
(5) art and craft procedures, and (6) problems that develop 
as a result of the teaching experience. 
• ? 
APPENDIX 
r» 
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— 56 — 
Mmmi 
To the Teacher: 
As an elementary teacher, I am aware that many problems 
confront those now teaching In the elementary school. 
It may be that this Is the case because of a felt need 
for additional training. 
It Is hoped that from data obtained from the following 
checklist, a plan can be devised for fulfilling teachers* In- 
service needs. 
Years of teaching: Up to 3 yrs. ( }, 5 to 10 years. ( ) 
Over 10, ( ). 
Please check under the following headings those areas 
In which you feel the need for additional training. 
Space has been provided at the end of each section for 
your own additions. 
i. .gftl W, 
( ) Growth and development of children 
( ) Physical changes of children 
{ } Intellectual growth of children 
{ } Sooial devdopment of children 
( ) Emotional development of children 
( ) Personality of the child 
( ) Behavior of the child 
( ) Basic needs of the child 
( ) Individual differences in children 
( ) Motivating children in the classroom 
( ) Discipline of children in the classroom 
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Additions i 
II# jSaJor Content Area 
A. AElUl 
( ) Teaching Basic skills 
( ) Readiness concepts 
( ) Place of drill In arithmetic 
( ) Arithmetic Devices 
B. Sskpjm 
« 
( ) Interpreting child1a Science experiences 
( ) Guiding development of acientlfio concepts 
( } Sources and use of devices 
( ) How to conduct scientific experiments 
{ ) Content and nature of physical science 
( ) A refresher course in science content material and Its 
use 
0. teffiafie .Afctg 
( ) Teaching correct language usage 
( ) Teaching correction of errors 
( ) Teaching use of dictionary 
( ) Teaching handwriting 
( ) Teaching oral expression 
( ) Teaching written communication 
{ ) Teaching use of library materials 
( ) Teaching appreciation of literature 
( ) Organization of a language arts program 
( ) Organization of a spelling program 
( ) tJse of radio in language arts 
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2s_Saadlng 
( ) Developing readiness in reading 
( ) Instruction in beginning reading 
( ) Formal instruction in reading 
( ) Development in skills in reading 
( ) Development in tastes in reading 
( ) Forming reading groups 
( ) Inventory of reading needs 
( ) Materials for reading 
( ) Phonetic analysis program 
( ) Providing for Individual differences In reading 
( ) Measuring achievement in reading 
( ) Use of the story in teaching reading 
( ) Teaching word recognition 
( ) Use of remedial reading techniques 
( ) Dramatization 
{ ) Use of community resources in teaching social studies 
! 
( ) Long range planning in social studies - relationship of 
history, geography, etc, 
( ) Evaluation of social studies program - use of maps, 
skills in map reading, etc, 
F. 
( ) Behavior problems related to health 
( ) Evaluation of health by teacher and pupil 
( ) Interpreting health records 
( ) Educating the child for health 
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( ) Solving sohool health problems' 
( ) Finding and using health resources 
( ) Understanding! recognizing! and solving mental health 
problems of children, 
{ ) Health education through health service 
( ) Physical education and the sohool health program 
( ) Safety teaching approaches 
( ) Use of safety materials 
Additions? 
in. 
A. A,gt?_and^Cr^QA 
( ) Art appreciation 
( ) Design 
{ ) Media - oils - water color - pastels * crayon, etc. 
{ ) Teaching mural drawing 
( ) Teaching figure drawing 
( ) Teaching landscape drawing 
( ) Teaching still life drawing 
( ) Teaching poster art 
( ) Teaching of lettering 
( ) Improving room decorations 
Crafts 
( ) Working with clay 
( ) Teaching paper crafts 
( ) Map building ( flat and relief ) 
( ) Other crafts - wood, leather, metal, etc. 
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B, Music 
( ) Community resources in music 
( ) Music appreciation use of records 
( ) Teaching rote singing 
( ) Using tape recorders in music 
Additions; 
IV. Use of Materials 
( ) Audio-Visual Aids 
( ) Reference materials 
( ) Evaluation and testing 
( ) Use of business machines - duplicator, etc. 
Additions: 
v. T^aohj^jup.il ormnlz&Xm 
( ) Arrangement of study activities 
( ) Consideration of individual differences 
( ) Developing study skills 
( ) Unit organization 
( } Lesson planning 
( ) Evaluation of learning activities by teacher and pupil 
Additions: 
VI. QJLfi.ssrppm Management 
( ) Repairing equipment 
( ) Ventilating and lighting the room 
( ) Availability of materials for class 
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( ) Seating arrangements 
( ) Uae of classroom library 
( ) Supervision of special areas - playground - cafeteria, 
etc. 
( ) Public relations 
Additions; 
VII. Which of the following types of course organization do 
you consider of greatest value for in-service training? 
Please check one? 
( ) Workshop 
( ) Lecture 
( ) Discussion (including panels, debates, etc.) 
{ ) Seminar 
VIII. If you were taking a 3 credit, 60 hour workshop, which 
of the following plans of organiaatlon would you prefer? 
Please check one; 
( ) A 2 week course (3*0 hours per week) 
( ) A3 week course (20 hours per week) 
( ) A 6 week course (10 hours per week) 
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APPENDIX II 
^33 North Pleasant Street 
Amherst , Massachusetts 
February 15# 195^ 
Dr, E. <X. Bussell 
Superintendent of Schools 
Pittsfield, Massachusetts 
Dear Dr. Russell: 
I am interviewing elementary teachers to determine 
their In-serviee needs for courses. 
This Is being done in partial fulfilment for a 
Master1s Degree at the University of Massachusetts. 
May I have your permission to interview some of the 
Pittsfield elementary teachers? Of course, this would be 
done outside of school horn's. 
I am enclosing a sample of ray interview sheet for 
your approval. 
Very sincerely yours, 
Muriel M. Curtis 
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isamajm 
CITY OP PITTSFIELD 
PUBLIC SCHOOL DEPARTMENT 
PITTSFIELD, MASSACHUSETTS 
DR. EDWARD J. RUSSELL 
Superintendent 
March 10, 1954 
JOHN F, MORAN 
Assistant Superintendent 
Mrs. Muriel M. Curtis 
433 North Pleasant Street 
Amherst, Massachusetts 
Dear Mrs. Curtis* 
I am sure there would he some Pittsfield 
teachers with whom you are acquainted who would 
he willing to cooperate in the proposed inter¬ 
view. 
If I can assist in any way, I know you will 
ask me to do so. 
Kind wishes to you. 
Sincerely, 
Superintendent of Schools 
SQEL 
EJRs dlh 
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